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measured. MA students had an option to take an internship, where this outcome could be measured, but it 
wasn’t a requirement for the degree, which meant it could never be assessed for all students. As a result, the 
faculty needed to decide whether this was, indeed, an outcome all MA students should achieve (which would 
mean that the internship should become a requirement for every student), or whether this was not a necessary 
outcome for a MA in American Studies. We determined that while the internship is incredibly useful for students 
who want to enter museum studies, nonprofit organizing, or other fields, for students who plan to move ahead 
to the PhD—which is most of our MA students—this was not a necessary outcome. As a result, we rewrote our 
learning outcomes for the MA to emphasize disciplinary achievements and habits of mind and retained the 
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programs. “Interdisciplinarity” is often a buzzword in higher education, but few people successfully describe, 
implement, and measure it. This is the challenge of assessment in American Studies, and it makes good sense to 
continue to consider how our instruments, our curriculum, and our pedagogical practices are meeting this 
challenge.  

 
IMPORTANT: Please submit any assessment tools (e.g., artifact prompts, rubrics) with this report as separate 

attachments or copied and pasted into this Word document. Please do not just refer to the assessment plan; the 
report should serve as a stand-alone document. 
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on strengths and weaknesses they have 
observed in their work. Careful notes will 
be taken as a supplemental assessment 
artifact. By 
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indirect measure, a student survey (also 
attached).  

5 Students will identify how their 
research extends, diverges from, 
or speaks to prior American 
Studies scholarship. 

Introduced: ASTD 5000 – Perspectives in 
American Studies. 
 
Developed: ASTD electives. 
 
Achieved: ASTD 5990 – Thesis Research or 
Portfolio Paper. 

1. The direct measure artifact of student 
learning used to determine if students 
have achieved this outcome is the MA 
project, whether a thesis or a portfolio 
paper. The indirect measure artifact of 
student learning used to determine if 
students have achieved this outcome is 
a student survey. 
 
2. The direct measure artifact is 
collected by a student’s primary advisor 
for the MA project, whether in ASTD 
5990 or for the portfolio paper deadline 
typically in the Spring semester. The 
indirect measure artifact will be 
administered by the graduate 
coordinator near the end of a student’s 
MA. 

1. A student’s primary advisor will 
implement the direct measure of the 
artifact, which will be completed by the 
student’s entire 3-person MA thesis or 
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Use of Assessment Data 
 
1. How and when will analyzed data be used by program faculty to make changes in pedagogy, curriculum design, and/or assessment practices? 

 
As noted above, each student’s primary advisor will have a student’s entire committee complete the assessment rubric with either the MA thesis or Portfolio 
paper as an artifact. The graduate coordinator will administer the student survey near the end each student’s degree program, which is typically in the 
Spring. Early in Fall semester, the entire faculty will meet to discuss the assessment data for one outcome and develop an action plan for making any 
necessary changes to pedagogy, curriculum, or assessment practices based on that data. The action plan may include further steps to gather data and make 
decisions (student focus groups, additional meetings), but these should be carried out by the end of the Fall semester. Any changes should be implemented 
in the subsequent Spring semester to allow time for any curriculum changes to be finalized. These should go into place by the subsequent Fall semester. 
Overall, this plan proposes one calendar year from the discussion of assessment data to changes being enacted in pedagogy, curriculum, or assessment 
practices. 

 
2. How and when will the program faculty evaluate the impact of assessment-informed changes made in previous years? 

 
The assessment plan proposed here includes assessing one outcome per year for a five-year cycle. This means that we would evaluate the impact of 
assessment-informed changes for each learning outcome every five years. This seems like a long time, but it makes sense for our unit because our MA 
numbers are small. To gather enough student artifacts to create 
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such as race, gender, 
sexuality, class, 
nation, or ability.  
 

shape or are shaped 
by axes of power, 
such as race, gender, 
sexuality, class, 
nation, or ability—
including nuanced 
attention to how two 
or more of these 
frameworks are 
interlocking. 

such as race, gender, 
sexuality, class, 
nation, or ability, but 
the assessment is 
limited to sufficient 
attention to one of 
these frameworks. 

sexuality, class, 
nation, or ability, but 
how this occurs is not 
thoroughly 
addressed. 

power, such as 
race, gender, 
sexuality, class, 
nation, or ability. 

SLO3: Students will 
synthesize two or 
more disciplinary 
approaches in 
analyses of 
American cultural 
practices, 
expressions, or 
ideas. 

The student 
thoroughly integrates 
two or more 
disciplinary 
approaches to 
analyze of American 
cultural practices, 
expressions, or ideas. 

The student uses the 
approaches of two or 
more disciplines to 
analyze American 
cultural practices, 
expressions, or ideas, 
but these approaches 
are not integrated. 

The student 
competently uses a 
single disciplinary 
approach to analyze 
American cultural 
practices, 
expressions, or ideas.  

The student’s 
analysis is not 
transparently 
derived from 
disciplinary 
knowledge.    

 

SLO4: Students will 
effectively articulate 
arguments and 
information for an 
American Studies 
audience.   

The student has a 
clearly stated 
argument that 
proceeds logically 
with strong 
transitions. The 
argument is 
sufficiently 
supported by primary 
and secondary source 
evidence and the 
stakes of the 
argument are clear. 
The language, style, 

The student has an 
argument and a 
logical organizational 
structure, but there 
may be points where 
transitions could be 
more effective. The 
argument is 
sufficiently 
supported by primary 
and secondary source 
evidence, but the 
stakes of the 
argument might not 

The student’s 
argument is less clear 
than it could be, and 
the organization of 
the paper could be 
improved. There are 
places where the 
evidence that is 
meant to support the 
argument is 
described rather than 
interpreted. There are 
rare places where the 
language, style, 

The student does 
not have an 
argument. The 
essay is 
disorganized. The 
evidence 
presented does 
not support the 
argument. The 
essay’s language, 
style, genre, and 
tone is 
inappropriate for 
an academic 

 



 3 

genre, and tone are 
appropriate for 
American Studies 
audiences. There are 
no problems with 
spelling, punctuation, 
grammar, or syntax. 
All sources are 
properly 
documented. 

be transparent. The 
language, style, 
genre, and tone are 
appropriate for 
academic audiences, 
but perhaps not for 
American Studies in 
particular. There are 
rare errors in 
spelling, punctuation, 
grammar, or syntax. 
All sources are 
documented, but the 
documentation may 
have subtle 
formatting errors. 

genre, and tone may 
not be appropriate for 
academic audiences. 
There are errors in 
spelling, punctuation, 
grammar, and syntax 
that may occasionally 
impede reading. 
Most sources are 
cited but there may 
be some information 
missing in the 
documentation. 

audience. There 
are frequent 
errors in spelling, 
punctuation, 
grammar, and 
syntax that make 
portions of the 
student’s work 
unintelligible. 
The sources are 
not cited.  

SLO5: Students will 
identify how their 
research extends, 
diverges from, or 
speaks to prior 
American Studies 
scholarship. 

The student 
commandingly 
engages with 
scholarship in their 
American Studies 
subfield, and 
convincingly 
positions their own 
work in relation to 
what has come 
before in a 
generative manner. 

The student engages 
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2) What aspects of your MA education in American Studies helped you with your learning, and why were they helpful? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3) What might American Studies do differently in its MA program to help you learn more effectively, and why would these 
actions help? 
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