


 
�x The harder a student under stereotype threat works at the affected performance, the 

greater the potential effect of stereotype threat in impairing that performance. As 
Steele (2010) explains, the greater the effort being expended, the more likely it is that 
stereotype threat will negatively impact performance. This fact seems connected to 
another observation made during stereotype threat research: the more students care 
about the performance, the greater the likelihood stereotype threat will be a factor in the 
performance. 

 

�x Stereotype threat appears to impair cognitive performance in several ways: by 
decreasing a student’s working memory, by changing which parts of a student’s brain are 
being tapped during a given performance, and by increasing what psychologists refer to 
as overall “cognitive load” (Steele, 2010). 

 

�x Within a classroom, stereotype threat can be activated by contextual “cues” – and 
the more cues there are, the greater a student’s sense of identity threat based on 
negative stereotypes. Some are cues instructors have control over, while others aren’t. 
Some examples of contextual factors that indicate to a student that s/he is marginal or 
“other” in some way, include: number of students in a classroom in the same identity 
group; identity groups of instructors, course materials, and other visible markers of 
“authority”; either explicit or implicit bias toward the student’s identity group (which may 
manifest itself in micro-aggressions, over-praise, lowered expectations, and other ways), 
particularly on the part of the instructor. 
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