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This text is designed to assist instructors in understanding the task of writing, English 
language learners as writers, different pedagogical models used in current composition 
teaching, and reading–writing connections. It is fairly comprehensive, balancing theory 
and practical strategies. Moving from general themes to specific pedagogical concerns, 
it includes practice-oriented chapters on the role of genre, task construction, course and 
lesson design, writing assessment, feedback, error treatment, and classroom language 
(grammar, vocabulary, style) instruction. Although all the topics in the book are firmly 
grounded in relevant research, it also offers an array of hands-on, practical examples, 
materials, and tasks that instructors can use to help develop the complex skills involved 
in teaching writing to English language learners.  
 
The accessible synthesis of theory and research enables readers outside of the 
discipline to see the relevance of the field’s knowledge base to their own present or 
future classroom settings and student writers. Especially helpful to instructors across 
disciplines is the chapter, "Response to Student Writing: Issues and Options for Giving 
and Facilitating Feedback." 
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Looking at existing empirical research, including 21 primary studies, the authors of this 
article use a meta-analytic approach to examine whether written corrective feedback 
helps to improve the grammatical accuracy of writing by English language learners and 
to explore which influences might diminish its efficacy. The results of their study indicate 
that written corrective feedback can lead to greater grammatical accuracy, but its 
effectiveness is dependent upon several variables. The type and amount of written 
corrective feedback should be scaffolded to match the learners’ starting proficiency. 
Additionally, the study found that the genre of the writing task also affected the efficacy 
of the feedback; written corrective feedback on genres of writing that were perceived to 
be personal or free-writing, such as journaling, had less effect on later correctness than 
written corrective feedback on genres that were seen as more formal, such as essays or 
term papers. 
 
This article is a helpful synthesis of a number of studies on written corrective feedback 
resulting in reliable data on when and how written corrective feedback can be used with 
greatest positive effect. 
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Written with a primary audience of instructors learning to teach English for academic 
purposes, this brief and concise text gives many practical strategies to assist English 
language learners with the transition from proficiency in conversational and informal 
English to proficiency in academic English. Focusing on the section devoted to 
responding to student writing, a reader will find a wealth of example exercises for how to 
give effective feedback to students, suggestions for approaches to various roles as 
responder, as well as detailed descriptions of how to elicit student responsibility for 
learning. Pages 101-6 focus on exercises for peer feedback as well.  
 
The textbook layout and direct approach make this an extremely accessible and 
immediately useful text for instructors in any discipline looking to develop their 
relationship to providing feedback on written texts. 


