


thought	   the	   disagreement	   pretty	   mild	   and	   the	   discussion	   very	   civil.	   Speaking	   for	   the	   scientists	   I’ve	  

observed,	   passions	   can	   run	   high	   in	   Q&A	   sessions	   after	   seminars.	   For	   the	   most	   part,	   this	   is	   not	   just	  

normal,	  it	  is	  expected.	  

In	  a	  separate	  incident,	  one	  of	  my	  undergraduates	  reported	  being	  surprised	  that,	  “there	  are	  many	  topics	  

in	  the	  field	  of	  science	  that	  are	  not	  agreed	  on.”	  Science	  had	  always	  been	  taught	  to	  him	  as	  a	  collection	  of	  

theories	  that	  were	  “the	  only	  theories,”	  and	  that	  these	  were	  “the	  right	  theories.”	  

The	  Chronicle	  of	  Higher	  Education	  recently	  asked	  why	  we	  expect	  students	  to	  think	  critically,	  but	  are	  so	  

reluctant	   to	   engage	   in	   intellectual	   battles	   among	  ourselves.1	  Where	  does	   this	   unwritten	   rule	   to	   avoid	  

public	  disagreements	  come	  from?	  How	  are	  students	  supposed	  to	  develop	  the	  skills	  they	  need	  without	  

models	   and	  without	  practice?	  For	  discussion	   classes,	   the	   luxury	   solution	   is	   a	   team-‐taught	   class	  where	  







a	  respite	   from	  the	  academic	  action	  and	  get	  to	  know	  me	  a	   little	  bit	  better,	  and	   I	  get	  an	  opportunity	  to	  

learn	  about	  my	  students’	   interests,	  concerns,	  and	  attitudes	  outside	  of	  my	  “normal”	  class.	  Without	  fail,	  

after	   a	   quodlibet,	   my	   students	   are	   a	   bit	   more	   energized,	   and	   even	   more	   comfortable	   with	   class	  

discussions.	  
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–	  EXCERPT	  –	  	  

Two	  elements	  of	  traditional	  Jesuit	  classroom	  practice	  that	  are	  highly	  

effective	  and	  are	  based	  on	  the	  Ratio	  principle	  of	  the	  dignity	  of	  the	  

student	  include	  a	  developmentally	  graded	  mastery	  of	  a	  subject	  and	  

repetition	  of	  the	  material.	  As	  to	  the	  first,	  some	  scholars	  such	  as	  Ronald	  Modras,	  professor	  emeritus	  of	  

Theological	   Studies	   at	   SLU,	   credit	   the	   Ratio	   with	   having	   established	   the	   familiar	   system	   of	   educating	  

pupils	  through	  a	  system	  of	  grades:	  first	  grade,	  second	  grade,	  and	  so	  on	  through	  high	  school.	  I	  leave	  it	  to	  

the	  specialists	  to	  argue	  that	  specific	  point,	  but	  the	  early	  Jesuits	  did	  attend	  closely	  to	  the	  developmental	  

aspect	  of	  teaching.	  The	  same	  principle	  can	  be	  applied	  to	  a	  single	  course,	  and	  I	  have	  found	  it	  valuable	  in	  

terms	   of	   student	   achievement	   to	   establish	   coursework	   that	   builds	   logically	   from	  one	   set	   of	   skills	   and	  

content	   to	   the	   next.	   It	   is	   a	  matter	   of	   building	   on	  what	   came	  before,	   rather	   than	   stringing	   together	   a	  

series	  of	  independent	  subjects—first	  topic	  A,	  then	  B,	  C,	  and	  so	  forth.	  In	  this	  approach,	  the	  work	  students	  

accomplish	  in	  the	  middle	  of	  the	  semester	  is	  work	  they	  could	  not	  have	  undertaken	  at	  the	  outset	  of	  the	  

course.	  

Secondly,	   repetition	   is	   a	   key	   to	   the	   mastery	   of	   material	   required	   in	   a	   step-‐wise	   or	   developmental	  

approach	   to	   the	   subject.	   In	   a	   recent	   seminar,	   my	   students	   demonstrated	   in	   one	   class	   session	   a	   solid	  

grasp	  of	  a	  particular	   text	  by	  Karl	  Marx.	   It	  was	  surprising	   (or	  perhaps	  not)	   to	   then	  observe	   those	  same	  

students	  the	  following	  week	  when	  I	  asked	  them	  the	  title	  of	  the	  work,	  the	  date	  of	  publication,	  the	  dates	  

of	   Marx,	   and	   so	   on.	   They	   could	   not	   answer	   the	   questions.	   It	   was	   only	   by	   returning	   to	   the	   specific	  



information	  and	  having	   them	   literally	   repeat	   it	   that	   their	  understanding	   reached	  a	  point	  of	  adequacy.	  



As	  to	  the	  first,	  some	  scholars	  such	  as	  Ronald	  Modras,	  professor	  emeritus	  of	  Theological	  Studies	  at	  SLU,	  

credit	   the	   Ratio	   with	   having	   established	   the	   familiar	   system	   of	   educating	   pupils	   through	   a	   system	   of	  

grades:	  first	  grade,	  second	  grade,	  and	  so	  on	  throug



We	  were	  able	   to	   identify	  which	  of	  our	   teaching	  methods	  we	  believe	  are	   Ignatian	  at	   their	  core.	   	  Some	  

examples	  follow:	  

• We	  require	  students	  to	  reflect	  on	  their	  practical	  experiences.	  We	  ask	  students	  to	  write	  guided	  

reflections	   that	   help	   them	   see	   how	   they	   are	   developing	   competencies	   as	   they	   achieve	   the	  

learning	  goals	  set	  in	  the	  beginning	  of	  an	  assignment.	  

• We	  provide	  timely	  and	  thorough	  feedback	  on	  course	  assignments.	  Our	  policy	   (reflected	   in	  our	  

common	   syllabus)	   indicates	   our	   commitment	   to	   timely	   feedback.	   	   Additionally,	   our	   students	  

leave	  the	  SPH	  with	  a	  strong	  ability	  to	  write	  papers,	  briefs,	  and	  other	  materials	  appropriate	  for	  

their	   work	   because	   most	   classes	   require	   written	   assignments,	   AND	   we	   provide	   extensive	  

feedback.	  

• We	   are	   available	   to	   students.	   The	   SPH	   is	   an	   open	   and	   welcoming	   environment.	   Most	   faculty	  

maintain	  an	  open	  door	  policy	  with	  our	  graduate	  students;	  it	  is	  not	  unusual	  to	  walk	  through	  our	  

halls	  and	  see	  faculty	  and	  students	  discussing	  a	  research	  project	  or	  assignment.	  	  

An	  example	  from	  my	  work	  is	  demonstrating	  how	  racism	  plays	  a	  role	  in	  health	  disparities.	  I	  use	  a	  film,	  “A	  

Jewel	  in	  Time“,	  that	  portrays	  the	  political	  determinants	  of	  the	  closure	  of	  Homer	  G.	  Philips	  



wisdom	  needed	  to	  conquer	  the	  challenges	  they	  face	  in	  the	  context	  of	  their	  world.	  	  Before	  this	  workshop,	  

I	  was	  not	   familiar	  with	   the	   specifics	  of	   Ignatius	  of	   Loyola’s	  approach	   to	   teaching.	   	  The	  crucifix	   in	  each	  

classroom	  had	  been	  my	  sole	  reminder	  of	  Christ’s	  presence	  there.	   	  The	  workshop	  showed	  me	  in	  a	  very	  

personal	  way	   that	   at	   the	   core	  of	   the	   Ignatius	  pedagogy	   is	   the	   statement,	   “God	   loves	   you.”	   	  After	   the	  

various	   presenters	   unpacked	   this	   truth	   in	   the	   framework	   of	   five	   principles—context,	   reflection,	  

experience,	  action,	  and	  evaluation—it	  became	  clear	  that	  the	  course	  I	  was	  about	  to	  teach	  on	  leadership	  

theory	  and	  practice	  could	  be	  organized	  and	  structured	  around	  these	  five	  tenets	  of	  the	  Ignatius	  way.	  	  	  

To	  help	  the	  students	  understand	  how	  each	  aspect	  of	  the	  course	  followed	  the	  Ignatius	  way,	  I	  developed	  

the	   acronym	  C.R.E.A.T.E.	   	   Each	   letter	   of	   the	   acronym	   communicates	   a	   principle	   in	   Ignatian	  pedagogy,	  

with	   the	   “T”	   representing	   the	   cross.	   	   C.R.E.A.T.E.	   seemed	  appropriate	  because	   the	   classroom	   is	   a	   rich	  

place	  for	  creating	  new	  ideas	  and	  fresh	  seeds	  of	  knowledge	  for	  teacher	  and	  student	  alike,	  and	  also	  as	  a	  

reference	  to	  the	  only	  real	  creator,	  God.	  	  Toward	  this	  end,	  I	  designed	  a	  syllabus	  that	  incorporated	  each	  

aspect	   of	   Ignatian	   pedagogy.	   	   The	   syllabus	   includes	   asking	   each	   student	   to	   share	   his	   or	   her	   greatest	  

leadership	   experiences	   (context),	   weekly	   self	   assessments	   and	   corresponding	   refection	   papers	  

(reflection),	  a	  personal	  leadership	  development	  plan	  (experience),	  weekly	  case	  study	  discussion	  groups	  

(action),	  and	  weekly	  quizzes	  on	  the	  assigned	  reading,	  as	  well	  a	  mid-‐semester	  in-‐



There	  was	  hope	  when	  we	  learned	  about	  the	  story	  of	  St.	  Ignatius	  and	  his	  life-‐changing	  convalescence	  in	  

Paris	  that	  led	  to	  the	  Jesuit	  mission	  of	  knowledge	  and	  education.	  “We	  all	  start	  from	  a	  place	  of	  ignorance.”	  	  

I	  could	  relate	  to	  this	  message	  from	  St.	  Ignatius	  and	  I	  felt	  I	  needed	  a	  similar	  mini-‐transformation.	  	  	  

We	   learned	   about	   five	   teaching	   principles	   adapted	   from	   St.	   Ignatius’	   Spiritual	   Exercises:	   	   context,	  

reflection,	  experience,	  action,	  and	  evaluation.	  Many	  faculty	  guests	  shared	  personal	  teaching	  strategies	  

using	   these	   principles	   as	   guidelines.	   In	   essence,	   they	   shared	   their	   love	   of	   teaching,	   and	   their	   specific	  

examples	  proved	  to	  me	  that	  I	  follow	  a	  similar	  conviction	  and	  method.	   	   I	  


